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Page 3, poregraph 9, sentence 3, ahould read} With theee aides we ate 
better able to devote more time to each stuient, 



Page U, Line 6 of poem "Poutquol?" should readi Puls-Je accomplir 
autant que mon compagnon? 



The pro|ect presented or reported herein was performed pursuant to a Grant from the 
U.S. Office of Education/ Department of Health, Education, and Welfare. However, 
the opinions expressed herein do not necessartly reflect the position or policy of the 
U.S. Office of Education, and no official endorsement by the U.S. Office of Educotlon 
should be inferred. 
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Mopb Sugar Tim* 



VVMn on« coufd hear the sound of woter 
Wtkting underneolh the honeycombed snow of 
Awrth/ when the doys grew longer dnd the tree- 
tope turned p(nk, then It wos sugoring^ff time: 

From trie to tree the men ond boys went, 
borfng o hole with oh ouger on the south side of the 
moples, driving In o wooden spout ond honging o 
bucket from I h Cold nights ond sunny doys com» 
bJned with the occumuloted snowfolls of wfnter 
to stort the $op running, ond the next morning the 
buckets were full. A big hogsheod, broced on o 
sleigh, wos reody for collecting the sop. The oxen 
plodded in their slow, oge-old woy, stopping from 
one tree to the next, while the sop was emptied 
from the buckets to the borrei; 

This l(q lid was then heoted over o roormg 
fire ond It bei^on to steam, than bubble, giving off 
billows of sweet smelling vopor mixed with pine 
smoke. The top foam wos corefully skimmed with 
0 wooden fodle, ond groduolly the ^excess woter 
evoporqted until the whole swelled like spun silk. 

First come the syrup; then the toffy, which 
wos thicker but not yet sugor. They gothered pons 
full of cteon snow, dribbled It in tawny streoms 
from the lodle, and watched It sink down into 
pools of cold crispness. One thought he could eat 
so much! But soon the sweetest tooth was sotis- 
fled. Loter they could cook eggs or Ihtck horn 
slices In the syrup/ pour it over poncokes or drop 
dough Into it, boiling hot. 



Then come the critical period. The right 
moment for turning to sugar hod to be calculated 
before It boiled over or burned. At precisely the 
rfght time It was turned Into waiting containers — 
goose-egg shells, bread pons, coke tins, or birch 
bark cones. The renrwinder Ip the big Iron pot 'was 
scraped Into fudgy smoothness, such os money 
could never buy. The sugar kept indefinitely, ond 
homenxide scropers such os the one In the occom- 
ponying pi:ture were in many homes. Scraped 
iMople sugor covered with thick country cream 
made o delicious dessert, worthy of the most Ini- 
portont guests. 

No doubt the children who grow up todoy 
hove mony odvantages but (t Is unfortunate thot 
they will rniss customs of our past thot hove t>een 
modernUed or altogether obandoned In the name 
of progress. 

A few smoll mopfe sugar cabins have sur- 
vived, mostly In Conodo. The rest hove follen to 
ruins, with only rusty boiling pans and equipment 
attesting to their existence. However, in thij os in 
oil other industries, the bigger ones hove lasted. 
Here we pay tribute to Pete Dalgle's Maple Sugor 
Oub in Sinclair, Moine. From p simpfe comp, Pete 
hos developed o populor year round entertainment 
center Even though modernized, the process of 
moVing mople products is still enjoyed by many 
every sprfng. 




II BUTTER BOWL (0UE1£RE) AND 
MICCSNE FOR BEATING BUTTER 
#2 MAPLE SUGAR SCRAIPER 



#3 JAl^ FOR YEASTY BASE Of LREAD DOUGH 

14 BUTTER MOLD 

15 SMALL PANS t> FLUTED TINS FOR mOAK 



(Token from the Madowaiiro Centennial Book) 




HARTIN, UN HBBtE, UN VBB 

Martin plooh« X* tarra, 
La tarr* hunaot^a da ro«^a» 

Martin fradonna una bhanson, 

Una chanson qu'un narla lui a alffl^a. 

Martin ylooha la tarra, 

La tarra da aolall argant^a. 

Martin la rlt du jiarla, 

Un aarla au guat pour son d^Jaunar. 

Martin plooha ia tarra/ > 
La tarra croulllant da vara ploohaa . 
( Pat Its at a taltaa oowia un haaapon) 

Da vara plootas, 
(Tarraux aoaaa la bao d'un aarla) > 
La Tarra grouli :iant da vara piaotas » 
La aaria plooti la tarra. 

Martin, un aarla, un tar, 
Un var aatlnal at ivalll^t 

Martin plooha la tarra. 

La tarra auxslllrna lAbour^a. 

Martin ritra i la pSoha, 

A la idoha qu'll aura pour dinar. 

Martin plooha la twft 
La tarra par un aarla at iin var oooupaa 



Martin plooha, 
Plooha, 

Plooha la tarra. 
La aarla ploota, 

Ploota la tarra, 
Ploota la tarra. 
Et la var, 11 trloota la tarra, 
trloota la tarra, 
Trloota la tarra. 

Hormard 0 . Dub^ 
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"OUR CHANOINO CUSSROOM" 

in the pQsf three yearly we have seen mony 
changes In our methods of teochtng, Theie 
chdnfles of Batley School were o direct result of 
Pace Fobrtc and the Title VII ProgwmV 

Pour yean qqo, before these programi exWed, 
our French speaking ihidontswere 'Vjsked" !o 
leove their French ot horne and to speak io^Wth 
at school . You can Imagine the fcuitratlon of the 
five yeor old I who not only found himself In un* 
fomlllar surroMndlngi, but also heard many thln$s 
which he didn't understand • 

During my first year of teaching, I had a group 

f - K2I9R^P?R^^^V^''^^^'"79HMH hventy second groders who were able to achieve 
\.^!^g/BajQml^^ ot different levels. Porseveio! iub{ects, I had 

i'^^^i^^^^K^ll^^^^lttt^^ groups, but then again, I had to teach the 

class as a whole for other things . The students 
„ . , . Ill I ^^"^o didn't understond as well as the others were 

usuolly helped over their hurdles as much as possible • Time koon tome, however, when several stvdenh had to be 
rushed along because the class was ready to move on. It was thes* students who missed the basic skills and then 
suffered for the remainder of their school years. 

When Pace Fabric come to Bailey, the teachers soon started talking about Individualized Instruction. It 
was hoped that the slower students would get more help and atter^tlon and therefore would be able to achieve 
more* Individualized Instruction also means teaching a student at his level of achievement. 

Individualized Instruction then led to team teaching and the ungraded classroom. Our first team consisted 
of three teachers and sixty students. We found that with team teaching we could spend more time with the stu- 
dents who needed help. The older students were also very helpful In teaching the your^ger ones some of the bosic 
skills. Our team today Includes four teachers, three teacher aides and seventy-two students. 

It was during this time that we also sow a need for a resource center. This center Is a place where the stu- 
dent has 0 choice of activities he would like to do. Tbe center Is supplied with educational games and many arts 
and cfoffs pro|ects. 

French wos Introduced as a subject obout two and a half years ago. The students found this sub|ect to be 
very Interesting and chal lenglng . 

Title VI I was a very welcomed program at this point . It not only stressed what we had been trying to do, 
but It helped us achieve a lot of ft. 

Title VH gave us c lot of equipment which Is .essential In an Individualized program, This program also 
brought teocher oldes Into the school • With these oldes we are not better able to devote more time to each 
student. 

Yes, our school has gone through mony chonges. A lot of our methods have changed but we are still trying 
to tdoch each student so he will become a better citizen for the good of our society. 

May Bouchard/ 

Teacher of Grades 1, 2, 4 3 

Bo I ley School 



Sfudenhof Bailey School, Frenchvllle, en|oy 
French library books • 





"Sqvet-vous planfez de$ choux?" ponfomfmed 
by these students In Mrs* Glaudette Vfolette's 
class, supplies on active review of the parts of 
the body« 



Proflfamined French reading tnstrtJctfon ossures 
thdt each student will learn to read at hfs own 
pace. 





Learning mop skt|ls Is a very active student- 
centered project for second grade students of 
6o| ley School who learn about the U,S*A, with 
Mrs. Bern Aibert, reading teacher. 
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Acadian hlftor/ becomes more meaningful to this 
2n^j grade closs of Montfort School i St, Agatha, 
because they con hondle and discuss the audio* 
visual olds of this social science unit. 





I havB now hod fho opportunity to work In fhe BUtnguol Educotlon Progrom (more oftin coHed TIffo VI r for 
twoyodrii.. 

tholo x<^n productive for my puptis? 
Have they been worth living? 

A$ I see the progress these little ones have mode In both English ond French^ I guess fhese questions ore not 
left unonswered* 

A olossroom may very well be compared \o o garden where beoutlful flowers grow. No two are alike. 
You may have thirty little minds to mold — but each one Is so different In mofurtty and obfltty. How con 
one deal with such a variety? Well, In alt sincerity, I must"wy fhot TUle VII has made I f possible for my 
teacher aide and myself fo urge each child to take an octlve part In what ts going on within him and 
ground him, Howi you may osk? The equipment and materials fhot are of the disposal of fhe children ore 
enough to sttrnutote them and arouie their Interest . Even a very shy child will enfoy hearing his voice re* 
corded on 0 Unguoge Master Cord* Another one w leorn with enthusiasm and Joy when he con read his 
own sentences thar he hcs typed on the Primer Type, tmogine six^yeor-old Peteri on English speaking child 
who did not understand 0 word of French at the beginning of fhe year/ heoring himself on the (ape recorder, 
reoJIng o French book» How eoger were oil these little ones to bring home the book "Les Acadteni" and 
relate to their parents this unforgettoble story. Even we grown-ups cannot help having a certain feeling of 
satisfaction in what has been occompllshed* Of course one must realize f hat if Is in hi^ early years that a 
child con be introduced to more than one language without frustration and confusion. 

As I go my rounds and goze at eoch oudio^visual old and teaching machlnei I wonder which one has 
helped my pupils the most -^ Language Mosfer, Listening Stotton, Ftlmsfrlp ProIector^ Primer Type, flonnol 
board moterlals, ilbrory books of ol t sorts, experience chorts, etc , • • Each child would have to answer 
this question for every one has hod ample opportunity to work with and itKsntpulaf^ these different devicbs, 
I am posUtve that all of them have been an asset to the development and enrichment of their vocabulary In 
both English and French, 




Sr, Yveiie Royirwid 
First Ofode feocher 
St, Thomas School 
^^odawaska 



ERIC 



Musfc and song rfng out Jn Sr. Bertha Mfchaud'i lecond 
grade class of Evangeline School , 




OPEN CLASSROOM & INDIVIDUALIZED INSTRUCriON 



lixitvldootlzed iMrucHon orKl tho 0^ 
S.A.D. '24 ttnee fhd "Follow Thfough Progrom" was odopted four yeon ago. In order to work with the$o coh'- 
coph offdcttvalyi different work oreas^ or stotlons, hove to be provided and well equipped with appropriate mo- 
fertoUi The more materbli are aval labfe^^^^ 

Title VII hoi certolnty helped u$ In carrying out our ob]ecttves« It has provided us with such learning ma* 
teria Is as the Peobody Language Kit, the Par Balance Scale, points ond nKfgIc markers, social study charts to 
buildand enrich French vocabulary, Longuage Master cords which con be used to teach vocabulary, o 
phonograph and set of earphones used to develop listening skills or for simple enjoyment, and many, many 
, more« Many of the oblect Ives that Title Vt I requires of us ore the same as those thdt the Follow Through 
Program expect also* 

As a teacher Involved In both programs, t can honestly soy that I find both of these programs quite 
valuable, especially for the chtldren. Becauso of theso programs, children have learned to*accept their 

own reiponslbtllty. Many of the shy children 
hove been given the opportunity to come out of 
their shell to communicate and work with others ^ 
In the room, be they adults or peers* ^ In this ^ 
environment any child, (and I stress this), con 
find something In the classroom of which he Is 
the moster. As a result of this successfor ac- 
complishment, a child develops a good sol f- 
tmage, builds hts self confidence and Is happy 
to come to school « Isn4 this what educattori is 
all.':abcut?;.C':-.-;;- 



Sr. Yvette Plonte 
First Grade teacher 
St. John School 
Von Buren 
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Happlheti ti , . • displaying proudly ih0 
naedid crorr done by iktllful flntgrddd har>ds 
tnMn, Anglf XOognon) HotchWn'i clo$$of 
SK John School • 





Hopptness U oUo movemerit >o rnoitc In this 
$omo closs» 




Whdt a thrill to select ohd rood such fnterest!ng 
library books, 



Mi'' 



Hopplness ond success In school depends so 
much upon learning fo listen and to c<>ncentfate, 
Both these vttot sWlli ort being developed !fi 



these students dt thefr listening f 



If yog woyld com* to vlilt Sht^r DorothyU Kindergarten 
ofou fn Van Bur«n, you would m« torn* little eorpenten 
ond pointer* buf I lywof1<ln9, 
The aide, Mr , Mn Parent, h taking each child for 
eaiy voodwork, luch oi th« cowtructlon of a book rack, 
tool box, thoe ihlne box, bird houie, alrplone, mII- 
boat, paper holder, etc. 

ThU type of pro|ect require* thai the child decide whot 
he wonti to build, He then doe* ht* own meojurtng, 
jowlng, ond nalllnjl, Aftir the object 1* made It U 
pointed by the proud young "oarpe>)ter," 




Uttle Su$fln Uvo$<jU0 provdly redds her own 
experfdncd chort based on her w<XKJwoH<lnfl 
projecf d$ her own Mom, parent volunteer, 
Mri, BeHy Levesque, and her youAger 
brother and sister look on • 



' ■ - ■ 0 

* 




• • 









ill 

R 



While thll pro|ec> li 0<>!rff 6ft/ yo(i moy iee 
the other itud^nts worj^ln^ ot yjffer^nt dctf^ 
ties: like thli boy, who ti engrossed In 
proving number fqct dnsweri v/tth the cutienolre 
rodSi 




Sr. Cortnne Strot*' Klnderj^rten shore the open 
tooiter (bjllt by Mr. John Parent) and see how a 
toajter. reol ly Work* th#n, of coorse, Snfoy 
thIBtp m » l.f tMff^iMr^ . 




lb 



Pour<jaol foiilouri ^rlMqu^r 
Et non pal lo^ong^f? 
Udnfan^ qct en htfitfant 

Ja damonda por un raoardt 
PgU-|6 dccompllar owtonr que 

rtiott compoflnort? 
Pourquoi poi (ul fqlrd conftcirtce 

Por uft reocifdi par un mati , 
^'Moti out^ hi M M 

e( noh poi un outrti" 
Son progrei peut itre ^^tont 
Ou b Id beouf^ d'un lourtra 
Et un mot d'dncouro9«mont» 
Cor chocMn 0lf lo! 
tf non poi un outre « 

(Wrttten by Mn, Urrolne Ouellette; second grqde teocher^ Keeson Si^hobl/ during Dr» Norm Dube'i 
French courte«) 



POEMS 



(By second grade students of $r« Eteno Dtonne ** Keegon) 



SPRINO 

Spring Is here 
let's give It 0 cheer* 
We'll rtde our bikes 
and go on hikes « 

by Denlse Lajole 



1 HAVE A CAT 

I hove o cot 

hli name Is Stuffy/ 

He H white and eats a lot/ 

that Is why I edited him 

STUFFY^ 

by Usa OuelleHe 



. LOVELY 

Wouldn't It be lovely 
If rhe rain come down 
Till the woter wos qutfe high 
Over oil the Town? 

by Wendy Gtlmon 



A RAINY DAY 

A rolny day 
Is not 0 fun doy, 

I hope (t will stop ratntng today* 
Spllsfi - ^plgihl 

you f>ear the rafn 
CTfp^cldp ly umbrfi! (a? 

bv CatK# tJofi^ 



THE CIRCUS 

The ocrobots ore high In 

the sky* 
They moke tricks for 

oil the people^ 
The elephqnt Is having fun 

squirting woter high, 

by Char lei Parent 



TALK 

(An excerpt from the book How Children Leorni by John Holt) 



Bill Hull once lard to me, "If we fought children to ipeoki they'd never feorn**' t thought at first he woi 
|okTn9« By now I reoltze thot It wot a very tmportori truth« Suppose we decided that we had to "teach** children 
to ipeok. How would we go about tt^ Flrsti tome :ommtttee of experts would analyze speech and breok It down 
Into 0 number of separate ^'speech sklltSi" We woi'ld probably soy that, ilnco speech ts mode up of sounciS/ a 
child must be taught to make all the sounds of hfs Iqnguoge before he oan be taught to speak the longuoge Itself* 
Doubtless we would list these sounds/ easiest and commoimt ones first/ border and rarer ones next* Then we 
would begin to teach Infants these sounds/ working oor way down the ilst« Perhaps/ In order not to "confuse the 
child — "confuse V Is on evil word to many educators we would not let the child hear much ordinary 
speech/ but would only expose Mm to the sounds we were trying to teoch, 

Along with our sound llst^we would have a sylhbte list and o word list, 

When the child had learned to moke all the sounds on the sound list/ we would begin to teach him 
to combine the sounds Into syllables* When he could soy oil the syllables on the syllable llst^ we would 
begin to teach him the words on our word list. At the some tlmo/ we would teach him the tules of grom- 
mar/ by means of which he could combine these newly-leamed words Into sentences, Everything would be 
planned with nothing left to chance; there would be plenty of drill/ review/ and testS/ to moke sure that 
ne had not forgotten anything. 

Suppose we tried to do this; what would happen? What would happen/ quite simply/ Is that most 
children/ before they got very hr, would become baffled/ discouraged/ humiliated/ and fearful/ and would 
quit trying to do what we asked them« If/ outside of our cjosseS/ theyjived a normal Infant's life/ many 
of them would probably Ignore our "teaching" and learn to speok on their own* If not/ If our control of 
their lives was complete (the dream of too many educators)/ they would take refuge In deliberate failure 
ond silence/ as so many of them do when the subject ts reading* 

Last summer/ In 0 supermarket i o young mother cqme with her baby to the m<wt counter^ ond began 
to discuss with him/ In the most lively and natural way/ what meat they should get for supper. This piece 
of meat looked nlcO/ but It was too expensive ^ terrible what was happening to food prices, This piece 
might be all right/ but It would take too long to cook; they had many other errands to do and would not 
get home before four o'clock, These chops looked good/ but they had had them |u$t two nights ago. And 
so on / There was nothing forced or affected In her words or her voice; she might hove been talking to 
someone her own age# 

A year or more ago/ some friends and t dropped In on some people who had a stx-month-old baby, 
She wos well-rested ond happy, so they brought her In to see the visitors. We all admired her before 
going on with our talk, She was fascinated by this talk. As each person spokO/ she would turn and look 
Intently at him. from time to time she would busy herself with a toy In her lop; then after a few minutes 
she would begin watching and listening again. She seemed to be learning, not lust that 'people talk/ but 
that they talk to each other/ and respond to each other's talk with smiles/ and laughter/ and more talk; 
In short/ that talk Is not Just a kind of noUo/ but messages/ communication. 

Boblesond young children like to hear adult conversation/ and will often sit quietly for a long time, |ust 
to hear It. If wO want to help little children as they learn to talk/ one way to do It Is by talking to 
them provided we do It naturally and unaffectedly — • and by letting them be around when we talk to 



OUW*d right. H« b^aon to,po|M to mt\y oth^r objach. Hard I thought U might halp If I gava htm d qua«- 
t Ian that ha cogid oik whanavar ha wontad to know tha rwma of lomathlna (a vary uiaful thtna alto lu 
itodytrHi o foratgn languoga). So whan ha polntad to a voia, t ^\6, *V/hat*f that oollad? ll>dt'i oollad a 
votai** I hopad thot If I $aW It oftan anoMgh, ha would Jaom to wy It, For a ihorf whtla, at laoit, ha 
dld^ bvt I donH know how long It itMck^ or for thot mottar, how long loitlng wai hit naad to ba told tha 
nomai of things. For oftar oll^ ony obiarv'ont chttd tiS a family whara paopla do much talking^ $oon laomi 
what thti>g$ ora collad |ust by llitaning to what paopla loy obo^ tham« 

I wot coraful whan I told htm tha noma of lomath^hgi not to tali Mm oi If It wara o lauon^ toma** 
thing ha had to ramambar. Nor did I tatt htm by icytng, "Whot'i thti? Whot'i thot?^ Thti kind of 
chocking \^ U not nacaitoryi und It puts o child tn o spot whara ha will faal thot If ha layt tha wrong 
thing, ha hoi dona wrong and ti tn tha wrong* I hova $aon kindly, wall^aontn^ poranti do thts to young 
chlldran/ hoping to halp tham laomi Atmoit avary ttma tha child loon took on tha kind of tama, tricky 
axpraiiton wa laa on lo mony chtldi^n^t facas tn tchooli ord bagon tha loma <od old bustnais of bluffing, 
guaiitng, and ploying for hinti, Evan tn tha rora coia wh^^n o chtid doas not raact thli dafanilvaly tc 
quattlom, too much <|gtt>tng ti llkaly to moka him bagin to think that taarning doai not maon figuring out 
how thing* work, but gatttng and giving aniwan that plaoia grownup$« 

Wa ihould olio ramambar thot chlldran Allka adults), and abova oil young chlldran, know and undar-' 
stand much mora thon thay con put Into words^ tf wa potnt to a lamp and wy to a young child, ''Wbat^i 
that?" wa may not always gat an onswar. If wa gat nana, or tha wrong ona^ doai It maan that tha child 
doasn't know tha noma for lamp^ or doasn't know what tha word "lamp" rafars to? Not nacasiartly^ In 
othar contaxts, ha might know tha word parfactty wall, Hts raoson for not aniwartng tha quastlon, "What's 
that?" may ba only that tha quaitlon Itsalf confusas him/ that ha doasn^t know whot wa want htm to loy or 
dot 

Jaroma Bnjnar onca sold, vary aptly, that mvoh of whot wa do and soy In school only makas chltdran 
faal ihat thay do not know things that ^ tn fact, thay knaw parfactly wall bafora wa bi^n to talk obouV 
them, 1 hova oftan laan this In mothamotlcs^ whara fifth gradars, confusad and fright anad by rotas and 
mogtu ractpas, ara unobla to Uia althar rulas or common lansa to do problams that thay could aaitly hava 
dona a faw yaors bafora* And whot Is trua of school, Is oftan trua of homa, A child's undan>tandlng of 
tha world U uncartotn and tantottva, If.wa quoitton htm too mVJph Of too sharply, wa ara mora llkaly to 
waokan that undarstonding than strangthan It, His Undantondlng will grow faster tf wa con moka oursalvas 
hava fdlth In It and laava It alona, 

Ona good woy to halp chltdran laam tha nomas of things Is by tO Iking obout onythtng wa do to- 
gathar, Mony mothan, gatting a child raody to go out, soy lomathing Ilka this; *'Now wa'll tia this 
shoa; pull tha laces good ortd tight; now wa'll gat tha boots; lot's saa, tha right boot for tha right foot, 
than tha lafi boot for tha laft foot; all right, coot naxt, amis tn tha slaavas, ttp U up nica and tight; 
now tha mtttani, laft mtttan on tha laft hand, right mtttan On tha right hand; now comas tha hot^^ 
goas, over your aars, , , This kind of talk Is compantonabia and fun, and from It, tha child laami 
not just words, but tha kinds of phrasal and santancas thay fit Into, 
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Edocitofi from N«w 8rurtfwlck, Corw<ki whd ihar^l<l^r W^^^ r.i taofod: 

Sr* Una ?mor>d, ami Mrt. Lorratnd Mtchaud pf Um!(^i^or\i Mr$* Roto fAarb Goudreou of Campb<>lltonf 
Mitt Marguorh* Lachancd of 5clmun<J$foft, ond Sf^ChrlsHrKr Mazet^olU 6f Stonding, !• to ri> 

Mfi hMurU^ Oouc^tf Bothufrt/ $ri Rfta Ugdr/ Moncton, Mf$i Row -Anno Leblanc, Momromcook, 
Mr. PoJrtce Auclatr^ Dallwtto ornj Mr, Robert Gojjuon of Bqthvnh , 
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